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Abstract 
Education has longed been acknowledged as a potent force which could be 
harnessed in solving societies' myriads of problems. For the education 
system to achieve this objective, teachers must be quantitatively adequate, 
adequately educated and professionally prepared. This has become most 
imperative against the backdrop of the demands of the Universal Basic 
Education (UBE) programme with its EFA - based goals and their linkages to 
global efforts for development through the MDGs, NEPAD and NEEDS 
objectives. These pose serious global curriculum challenges to the teacher. 
Bayelsa State no doubt suffers from shortage of teachers for its primary and 
secondary school system and is the only state in the federation and the FCT 
that does not host a tertiary teacher training institution. This has serious 
implications on curriculum globalization and capacity building. It is 
advocated that urgent and frantic efforts be made to establish a tertiary 
teacher training institution in the state. 

Introduction 
Education has been globally acknowledged an instrument par excellence for national 

development. This is predicated on the premise that education encompasses the leading out of the 
potentialities of the individual, the acquisition of knowledge, skills, attitude and competencies 
necessary for self realization. It also prepares the individual, to cope with the challenges of his 
environment and contribute effectively to the development of the society (Asuru, 2004). Thus, 
education is a potent force which could be utilized for the solution to problems and for the fullest 
realization of the potentialities and aspiration of a nation, hence it could effectively be used not only 
for social, economic and political reconstruction, but also meet the critical needs of the society. 

Education is an investment in human beings, which yields returns and contributes to the 
wealth and development of the society by increasing its productive and consumptive capacity. It was 
on this premise that Alfred Marshall of the USA whose Marshall plan after the 2nd world war led to the 
quick revival and reconstruction of war ravaged Europe said that the most valuable of capitals is that 
invested in human beings. For any society to attain sustainable development, it must invest in education 
by ensuring school quality in terms of teachers, facilities and other inputs and processes. 

The teacher constitutes the most critical factor in the development process, especially in 
developing countries. This is because in developed countries there may be close substitutes for 
teacher-roles in the form of teaching machines with programmed instruction. In developing countries 
on the other hand, the teachers undoubtedly remain the managers of knowledge (UNESCO, 2000). 
Their quality, quantity and level of motivation have serious implications for school enrolment, 
attendance and pupil achievement, which in turn, translate to the overall objectives of education 
(Asuru, 2007). 

Generally, in Nigerian school system, especially at the basic education and senior secondary 
school levels, the quantity and quality of teacher provision have not been satisfactory (UNESCO, 
2000, Asuru, 2007). Many states of the federation including Bayelsa state are yet to meet the 
nationally prescribed teacher/pupils ratio of 1:35 and the World Bank ratio of 1:25. It was worthy of 
note that the situation is worse in the rural areas (Asuru, 2006). 

Teacher Education in a Global Education System 
In recognition of the important role of teachers in the education process in particular and in a 

globalised world in general, the National Policy on Education (2004) rightly stated that no education 
system can rise above the qualities of its teacher. This therefore calls for preparation of the teacher in 

a way that will ensure professional competence in line with global trends so as to fit into the new world 
of information and communication technology and its attendant knowledge explosion. The major 
determinants of these professional qualities are based on the selection of entrants into teacher education, the 
formulation of a robust curriculum /programme of study and the factors related to teacher training 
institutions (Ihconunekwu, 2008). The teacher has to be equipped with necessary knowledge, attitudes and 
personal skills for his duties in this new age. This can only be achieved through a solid and qualitative 
teacher education programme. It is on this premise that Obanya, (2002) stressed that for the UBE objectives 
to be realized, teachers must be quantitatively adequate, adequately educated and professionally prepared 
in order to be relevant in the 21SI century. This is predicated on the premise that the students must be 
prepared to cope with and be abreast of developments in bio-technology, space research, information 
and communication technology, medicine, engineering and the sciences, pedagogy, arts, the behavioural 
sciences, etc. (Obanya, 2004). The need for improved teacher quality and quantity has become more 



paramount in view of the Universal Basic Education Programme with its attendant education for All (EFA) 
- based goals which call for improved access, equity, quality, relevance and efficiency. Also, the 
Millennium Development Goals (MDGs), the New Partnership for African Development (NEPAD), the 
National Economic Empowerment and Development Strategy (NEEDS), etc, pose serious global challenges 
to the Nigerian teacher. Based on the above, much will be required of the teacher in terms of personal 
qualities, general education, professional training and demonstrative aptitude (Obanya, 2004, Otuka, 
2008). 

In a study of teacher availability for UBE in primary schools in Rivers State for instance, Asuru 
(2007) found that teacher/pupils ratio in the state was 1.82, while in terms of quality, the study found that 
41.52% of the teachers were not qualified to teach in primary schools as they had certificates lower 
than the Nigerian Certificate in Education which is the prescribed minimum teaching qualification in 
Nigeria. In view of the relationship between Rivers and Bayelsa States (Bayelsa state was created from 
Rivers State in October 1996), it could be correctly stated that the situation is not different from what 
obtains in Bayelsa state (Nwideeduh, 1999). 

Teacher education is therefore considered as the foundation of quality and relevance in 
education at all levels. The goals of teacher education that will meet the global requirements as stated in the 
National Policy on Education (2004: 39) are geared to: 

a) produce highly motivated, conscientious and efficient classroom teachers for all levels of our 
education system; 

b) encourage further the spirit of enquiry and creativity in our teacher; 
c) help teachers to fit into the social life of the community and the society and enhance their  

commitment to national goals; 
d) provide teachers with intellectual and professional background adequate for their assignment 

and make them adaptable to changing situations; and 
e) enhance teachers' commitment to the teaching profession. 

Section 8 paragraphs 61 of the policy specify that: all teachers in tertiary institutions shall be 
required to undergo training in the methods and techniques of teaching, while paragraph 72 is to the effect 
that all teachers in educational institutions shall be professional trained. These lend credence to the 
provisions of Teachers Registration Council of Nigeria (TRCN) Act No. 31, (1993). 

From the above, the following issues come to the fore;  
i.      Education policy makers appreciate the emergent global trend in education and the need to 

reposition Nigerian education in terms of curriculum and structure,  
ii.      Education plays a vital role in capacity building in particular and societal development in 

general.  
iii.      Teacher availability in terms of quantity and quality is critical to the realization of the goals of 

Nigerian education in terms of curriculum and structure. 
iv.      There is shortage of teachers in the right quantity and quality in schools,  
v.      More teachers are needed not only to teach our pupils and students, but also to provide  

pedagogical training to the large number of non professional and unregisterable teachers in all 
spheres of our school system in view of the recent professionalization of teaching vide the 
TRCN Act aforementioned. 
These have serious implications not only on school enrolment, attendance and pupils school 

achievement in Bayelsa state, but also on the overall level of growth and productivity in the state. 

Provisions for Teacher Education in Bayelsa State 
It may also be pertinent to ask the question; 

To What Extent are Teacher Training Institutions Available in Bayelsa State to Train the 
Required Quantity and Quality of Teachers? 

The state owned Niger Delta University (NDU) though has a faculty of education, but given the 
carrying regime currently enforced by the National Universities Commission (NUC), the faculty can only 
admit a small proportion of students. It is expected that the rest will come from other institutions located 
within the state's catchment area. 

The table below show the federal institutions within the catchment location of the state. 

Table 1: Federal College of Education that have Bayelsa State as Catchment Area 
1. Federal College of Education (Tech), Omoku. 
2. Federal College of Education (Tech), Asaba. 
3. Federal College of Education Obudu 

Source: JAMB (2008a). Guidelines for admission into Monotechnics, Polytechnics, and College of 
Education in Nigeria, 2008/2009 academic session. 

Table 11: Federal Universities that have Bayelsa State as Catchment Area 



1. University of Benin 
2. University of Calabar 
3. University of Uyo 
4. University of Nigeria, Nsukka 

Source: JAMB (2008b). Guidelines for admission to first degree courses in Nigerian Universities and other 
degree awarding institutions, 2008/2009 academic session. 

Table HI: Institutions that have all the States of the Federation as Catchment Area. 
1. Yaba College of Technology 
2. Federal College of Education (Special), Oyo 
3. Federal College of Education, Eha-Amufu 
4. Federal College of Education (Tech) (females only), Gusau. 

Source: JAMB (2008a). Guidelines for admission into Monotechnics, Polytechnics, and College of 
Education in Nigeria, 2008/2009 academic session. 

Table IV: Universities that have all the States of the Federation as their Catchment Area 
1. University of Ibadan 
2. University of Abuja 
3. University of Port Harcourt 

Source: JAMB (2008b). Guidelines for admission to first degree courses in Nigerian Universities and other 
degree awarding institutions, 2008/2009 academic session. 
Suffice it to ask, how many candidates of Bayelsa state origin are admitted yearly into these Colleges of 

Education and Federal College of Education (Tech), Omoku and the University of Port Harcourt? It is 
also instructive to add that even in these two aforementioned institutions, the quota for Bayelsa state 
(for both catchment and merit) is insignificant. As for the nearly state institutions, JAMB (2008b) 
provides that the locality of each state institution is made up of all local government areas in the state. 
Thus, institutions like the Rivers State College of Education and the Faculty and Institute of Education 
of Rivers State University of Science and Technology arc to satisfy Rivers State indigenes as their 
catchment location before extending to Bayelsans who must be admitted on merit. 

 

T able V: Location of Colleges of Education in Nigeria and their Ownership 
State Federal State Private Total 
Abia - 1 1 2 
Adamawa 1 1 - 2 
Akwa Ibom - 1 - 1 
Anambra - 1 1 2 
Bauchi - 1 - 1 
Bayelsa - _ - Nil 
Benue - 2 - 2 
Borno - 3 - 3 
Cross River 1 - - 1 
Delta 1 2 - 3 
Ebonyi - 1 - 1 
Edo - 1 - 1 
Ekiti - 1 - 1 
Enugu 1 1 3 5 
Gombe 1 - - 1 
Imo 1 _ - 1 
Jigawa - 1 - 1 
Kaduna 1 1 - 2 
Kano 2 1 - 3 
Katsina 1 1 - 2 
Kebbi - 1 - 1 
Kogi 1 1 - 2 
Kwara - 3 1 4 
Lagos 1 2 - 6 
Nasarawa - 1 - 1 
Niger 1 1. 2 2 
Ogun 1 1 1 4 
Ondo 1 - 1 2 
Osun - 2 2 3 



Oyo 1 1 - 4 
Plateau 1 1 - 2 
Rivers 1 1 - 2 
Sokoto - 1 - 1 
Taraba - 1 - 1 
Yobe 1 1 - 2 
Zamfara 1 - - 1 
FCTAbuja - 1 1 2 
Total 21 39 15 75 

Source: Adapted from Guidelines for admission into Monotechnics, Polytechnics, and College of 
Education in Nigeria, 2008/2009 academic session. 
Data in Table 5 show that there are seventy-five (75) Colleges of Education in Nigeria made up of 21 
Federal-owned, 39 state owned and 15 privately owned, 35 states and the FCT have at least one College of 
Education located in them, while Bayelsa state is the only state that has neither a College of Education 
nor a University of Education therein located. It therefore means that the state does not have the capacity to 
produce the required quantity and quality of teachers for its primary and secondary school system. This 
calls for serious concern against the backdrop of the ongoing globalization in the education system, 
the classification of the state as an Educationally Less Developed State (ELDS) and the consequent 
underdeveloped level of the Niger Delta region where the state is located. From the above, it becomes 
evident that if something urgent is not done to address the situation, teacher availability in terms of quantity 
and quality in Bayelsa State will face serious crisis. 

Implications for Curriculum Globalization and Capacity Building 
The need for a robust and articulate teacher education programme and the establishment of a tertiary 

teacher training institution (College of Education or University of Education) in Bayelsa State is long 
overdue. Given the critical role of teachers in the global education system, it is no gain saying that they are 
the major facilitators of every educational system. The laudable UBE objectives with its attendant 
EFA-based goals are mere paper tigers without a formidable teaching force. The Millennium 
Development Goals (MDGs), New Partnership for African Development (NEPAD), National Economic 
Empowerment Strategy (NEEDS) and other national and global development initiatives are hinged on the 
education system. 

Furthermore, the global curriculum coverage is suffering serious implementation hiccups in the 
state because of the dearth of teachers in the right quantity and quality. This calls for serious concern and 
urgent attention. 

The worst hit are subjects like mathematics, the sciences, English Language, computer 
education, etc. which are critical in the capacity building agenda of the state. Frantic and spirited efforts 
should be made by the state, federal government and private individuals to establish at least one tertiary 
teacher training institution in the state. This is the only way the state can ensure brighter future for its 
teeming youths. It is also the only way to be de-listed as an Educationally Less Developed State (ELDS). 
This will help reduce the spate of restiveness, kidnapping, and the like. These acts are the results of 
psychological dis-orientation of our youths most of whom were either frustrated out of school or were 
poorly educated and could therefore not face the challenges of their environment. Thus, they lack the 
essential tools, knowledge, skills, values and attitude that are critical to their future (Asuru, 2008). 

The establishment of such institution will help in meeting the manpower needs of the state 
educational institutions in terms of quality and quantity and also engender a quantum leap of educational 
development which in turn, will stimulate to overall development of the state. Such institution should have 
the objectives of providing facilities for and engage in teaching, learning and research in education and 
related disciplines with particular reference to the needs and aspirations of the state and for the purpose of 
producing graduate and non-graduate teachers. 

Trainee teachers for the institution should be specially and appropriately selected, trained and 
prepared to raise a generation of nation builders who will frontally handle the development needs peculiar 
to the state. On them rests the responsibility of raising our future farmers, business executives, 
engineers, researchers, medical doctors, teachers, social scientists, lawyers, etc. These are the people that 
will move our society to the next level of development. The institution should therefore, provide the 
trainees with general education and specialized educational and pedagogic training, professional 
competences in the respective teaching subjects, research skills, value re-orientation and entrepreneurial 
education. 

The need for such eclectic and global curriculum is predicated on the premise that the major 
problems of the Niger Delta is not so much of unemployment or unavailability of viable economic ventures 
in the region, but more of their inability to face the challenges of their environment (Asuru, 2008). Their 
education and/or orientation do not adequately prepare them to frontally face the peculiar challenges of their 
environment. How else can one explain the situation whereby non Niger Deltans virtually control the 
economy of the region, even road side mechanics, carpenters, and other artisans? 

This way, the institution will be able to fill the existing gap and provide the requisite value 



re-orientation, knowledge and skills for our youths. Such quality teachers are condition precedent for 
quality teaching, learning, social stability and capacity building. It is to be emphasized that the 
establishment of a tertiary teacher training institution in the state will also provide admission 
opportunities for our youths who usually queue up for admission without success and also provide 
employment opportunities for our unemployment graduates. 

Furthermore, the establishment of the institution will attract funding from agencies like the 
Education Trust Fund (ETF), Petroleum Technology Development Fund (PTDF), UNICEF, Oil 
Companies and even the federal government. Suffice it to stale that the ETF annually allocates funds to 
tertiary institutions in Nigeria, For, the 2008 intervention for instance, each state and federal College of 
education will receive a total sum of N61.68m, while the allocation to universities are far higher. Bayelsa 
state is not entitled to that because it neither has a college of education nor a university of education. 

There are other forms of largesse from agencies which the state cannot benefit from like 
sponsorship of projects, staff and student exchange programmes, donations of equipment, etc because it 
does not have a tertiary teacher training institution. 

Conclusion 
Education is the foundation upon which societal development hinges. Teachers constitute critical 

factors in every education system, so they must therefore be available both in right quantity and quality. 
Bayelsa state no doubt, over the years has not paid adequate attention to the production teachers especially 
in the primary and secondary levels hence, the state is the only one in the federation that does host a 
tertiary teacher training institution. It is advocated that a tertiary teacher training institutions (Colleges or 
University of Education) be established urgently in the state to take care of the critical manpower needs of 
the state and fast-track its sustainable development. 

Recommendations 
1. Priority and immediate attention should be given to teacher education in Bayelsa state. On 

this lies the foundation for capacity building in particular and societal development in general. 
2. The state government should urgently establish a tertiary teacher training institution in the 

state. 
3. A technical committee should be constituted to work out modalities for the take-off of the 

institution. 
4. The institution should be unique and fashioned to provide training in pedagogy, teaching 

subjects, research skills, entrepreneurial education, oil and gas education, value re-orientation- 
based education and other areas that are peculiar to needs of the Niger Delta Region. 

5. In the interim, the state government should embark on retraining of teachers to equip them 
with modern teaching skills especially in the core areas of mathematics, sciences, information 
and communication technology and other requisite skills that will enable them prepare our 
youths to face the challenges of our peculiar environment and the challenges of globalization. 

6. Teachers in the state teaching service, especially those in primary and secondary schools 
payment should be adequately motivated through prompt payment of salary, payment of 
allowances/entitlements, granting of housing and vehicle loans among others. 
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